TITLE:  Storyboard & Script for Digital Storytelling

AUTHOR: Debra Dean

GRADE LEVEL: 7

APPROXIMATE TIME NEEDED:  Three 50-minute class periods

PREREQUISITES:  Students will have already begun research on the cultural activities of the Latin American country that they “drew” for their project.  Students are also very familiar with the Pages application.

BRIEF OVERVIEW:  This lesson is one segment of a Project-based Learning project.  Students will explore the cultural geography of a Latin American country by planning/designing an episode of the popular television program, The Amazing Race.  Their end product will be an iMovie that incorporates images of the country and culture and Garageband recordings that direct the “contestants” through the challenges the students have designed.

In this lesson, students will create a storyboard for their episode, and write the accompanying script for the voice recording.

OBJECTIVES:  Students will:
· Devise a challenging activity, based on research into the cultural highlights and/or daily life of the people of an assigned Latin American country, for a pair of reality show contestants.
· Analyze the idea for the activity, breaking it down into essential components and steps.

· Use ethically-obtained and culturally accurate photo images that have been researched on-line to create a storyboard that illustrates the “challenge” students have designed, organizing the storyboard according to the steps of the “challenge.”

· Write a script that corresponds to the frames of the storyboard, and that sufficiently describes the process the “contestants” will have to use in order to accomplish the “challenge.”

TECHNOLOGY STANDARDS (NETS*S):

Creativity and Innovation

Students demonstrate creative thinking, construct knowledge, and develop innovative products and processes using technology. Students:

a.   apply existing knowledge to generate new ideas, products, or processes.

b.   create original works as a means of personal or group expression.

Communication and Collaboration

Students use digital media and environments to communicate and work collaboratively, including at a distance, to support individual learning and contribute to the learning of others. Students:

a.     interact, collaborate, and publish with peers, experts, or others employing a variety
        of digital environments and media.

b.    communicate information and ideas effectively to multiple audiences using a variety
       of media and formats.

d.    contribute to project teams to produce original works or solve problems.

Research and Information Fluency

Students apply digital tools to gather, evaluate, and use information. Students:

a. 
plan strategies to guide inquiry.

b. 
locate, organize, analyze, evaluate, synthesize, and ethically use information 
         from a variety of sources and media.

c. 
evaluate and select information sources and digital tools based on the 
          appropriateness to specific tasks.

d. 
process data and report results.
Critical Thinking, Problem Solving, and Decision Making

Students use critical thinking skills to plan and conduct research, manage projects, solve problems, and make informed decisions using appropriate digital tools and resources. Students:

a. 
identify and define authentic problems and significant questions for investigation.

b. 
plan and manage activities to develop a solution or complete a project.
ACADEMIC (CCG’S) STRAND:  English/Language Arts

Writing: Communicate supported ideas across the subject areas, including relevant examples, facts, anecdotes, and details appropriate to audience and purpose that engage reader interest ; organize information in clear sequence, making connections and transitions among ideas, sentences, and paragraphs ; and use precise words and fluent sentence structures that support meaning.

EL.07.WR.10 Write for different purposes and to a specific audience or person, adjusting style and tone as necessary to engage the interest of the reader.

EL.07.WR.12 Support all statements and claims with anecdotes (first-person accounts), descriptions, facts and statistics, and/or specific examples.

EL.07.WR.13 Use varied word choices to make writing interesting and more precise.

ACADEMIC (CCG’S) STRAND:  Social Studies
Compare and analyze physical (e.g., landforms, vegetation, wildlife, climate, and

natural hazards) and human (e.g., population, land use, language, and religion) characteristics of places and regions.

SS.08.GE.04 Identify and compare physical and human characteristics of major regions and significant places in the world.

SS.08.GE.04.02 Identify, locate, and compare the cultural characteristics of places and regions.

SS.08.GE.04.03 Recognize relationships between the physical and cultural characteristics of a place or region.

INSTRUCTION/PROCEDURE:

I opened the lesson with a review of the overall project goals and the primary end product.  I shared with students that other teachers who had worked with students on digital storytelling and/or movie production had stressed how very important it was to have planning in place before making the movie.  We also talked about professionals who create films, commercials, etc. – recognizing that they NEVER go into a project without thoroughly visualizing and planning for the end result.  (This would be a great opportunity for a guest speaker, as well.)

I then shared with students the storyboard and script that I had created.  I envisioned a challenge in which contestants would go to a public market in Nicaragua, and make specified purchases.  Their first purchase would be a particular type of basket, which they would then balance on their heads as they went from stall to stall, and picked up their purchases.  My storyboard included a map of the country, a photograph of a typical Nicaraguan open air market, a photo of women carrying baskets on their heads (it’s an image where you can see that they have a coil of fabric between the basket and the crown of their heads, so that the basket can be balanced on the coil), an image of a similar basket, another market scene, and finally, a “head shot” of myself, as the announcer.  My script was broken into paragraphs, so that each frame of the storyboard had a corresponding script segment.

I then showed the students how to locate the storyboard template in Pages.  [Open the File menu to New from Template Chooser, and select Miscellaneous from the Word Processing group of templates.]  The template has several boxes for information that I did not consider necessary for our purposes, so I directed students just to name their storyboard with the general idea of their challenge (“Carry purchases at Nicaraguan Market”), and to put their own names in the “Client” box.  

Next, I demonstrated bringing images from the Internet onto the storyboard.  
I stressed that it was VERY important, when they used a borrowed image, to copy and past the URL beneath the image.  To do this, I showed them how to add a URL caption line.  [This is important because they will not be able to import their images directly from the Pages document into iMovie for their final product.  They will have to go back and retrieve the image, move it into iPhoto, and then import it into their movie.]  I reminded them that this was important because of the need to cite their sources, including the sources for the images they used.

At this point, the remainder of the time is primarily for students to work independently on creating their two documents.  I moved through the room to check on progress, troubleshoot, and to work with the students who (inevitably) had not developed an idea for their “challenge” in the research and pre-write phase.  During that phase, I had worked with students on “drilling down” from the general idea of “culture” to those dances, eating styles, traditions or daily activities that could be translated into an idea for a challenge.  For these students who had not been successful at doing that, or had delayed doing so, one of the most useful tools was the books from the public library’s collection (see OTHER MATERIALS below) that came from the juvenile collection, and were specific to the culture of one country.  The selection and focus of the photographs in those books, and their emphasis on vivid and distinctive cultural attributes, were really helpful in giving students ideas.  (They were also helpful because the text that described the activities or the cultural event was more clear and accessible to students,) THEN, we could move back to the Internet and search specifically for images that could be used in the storyboard. 

MODIFICATIONS FOR SPECIAL NEEDS STUDENTS:  The primary modification for special needs students on this task would be the amount and complexity of information communicated – both visually, on the storyboard, and verbally, in the script.  Scaffolding can also be provided for special needs students during the research phase, through recommendation of sources, and the opportunity to brainstorm with the teacher workable ideas for the challenge.
MODIFICATIONS FOR TAG STUDENTS: There is a lot of opportunity for self-direction in this assignment.  Students are encouraged to fully explore the Internet and library resources they are provided in their search for ideas for an appropriate “challenge” activity.  I deliberately avoided dictating ideas, because I wanted students to discover and select a representative cultural activity, and, ideally, encounter several cultural examples along the way.  Gifted students have the opportunity to increase the complexity of the “challenge” they design, the extent of the storyboard, and the length, depth, and amount of detail in the script.

MOTIVATION:   Students enjoy working with photographs and visual information, and are often curious about the differences between peoples when it comes to cultural patterns involving eating, dance and music, and day-to-day activities.  I’ve tried to maintain a balance in this unit between standard geographical information provided and practiced, and those elements of cultural geography that are likely to be of interest to students.  The extent of choice provided in this activity underscores that attempt.

HOW WILL THE TECHNOLOGY TOOL ENHANCE LEARNING? Students enjoy working with photographs and visual information, and access to the Internet allows them to reproduce those images and share the information in ways not possible with books.  The ability to import images directly into the Pages application storyboard template makes the storyboard more vivid and specific, and will help students migrate that same visual information into their iMovie.

ASSESSMENT: Products are assessed as they appear on the computer.  Storyboards are evaluated for how completely they envision the steps of the “challenge,” and for the variety and cultural accuracy of the images.  Scripts are also evaluated for completeness, for the level of detail, and for how closely the text is matched to the images of the storyboard.

REQUIRED HARDWARE:  A one-to-one computer/student ratio is required for this product.  It would be possible, and even desireable, for students to work in pairs, so that one created the script as they other created the storyboard.

REQUIRED SOFTWARE:  The storyboard that students will use is in the Pages application, under miscellaneous in the template window.
REQUIRED TEACHER PREPARATION:  I prepared a sample storyboard and script for students, which was referred to several times throughout the working period.

WEB SITES AND OTHER TECHNOLOGY:  Students will discover a variety of websites, because they are each researching different countries.  I found that, when students searched for their country name, the following three websites provided information general enough and accessible enough for students to use as a starting point: www.destination360.com, www.lonelyplanet.com, www.mapsofworld.com

OTHER MATERIALS:  In addition to Internet resources, I required the students to –Gasp! – do some research out of books.  To that end, I went to the public library and combed through all of their South American travel books.  I tried to find four books for each country – enough that every student could have one in hand if the activity warranted it.  For this project, travel guides which show monuments, city maps, even restaurants have been very helpful in giving authenticity to students’ work.  Also very helpful have been the books from the juvenile collection – usually series books, which highlight a specific country and culture.  I have been able to renew the books to extend their availability to match the timing of the project.

